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Studies

Teaching about the Holocaust is a vital responsibility that calls for both historical precision and emotional
sensitivity. This 7th-grade inquiry design model (IDM) unit helps students investigate how the Holocaust
occurred — and how ordinary people and institutions played a role in its escalation. By exploring antisemitism,
the rise of the Nazi party, legal and policy shifts, and forms of resistance, students begin to understand how one
of the history’s most horrific genocides unfolded step-by-step. This guide is designed to provide educators with
essential background, framing tools, and recommended resources to teach the IDM with accuracy, care, and
confidence.

Why This Unit Matters

e The Holocaust did not begin with gas chambers — it began with words, stereotypes, policies, and silence.
This unit helps students trace how hate becomes law.

e Students learn how antisemitism, propaganda, fear, and authoritarian politics can dismantle democracy
and civil rights.

e Students analyze individual stories, survivor testimonies, and historical evidence to understand how and
why the Holocaust happened — and why it matters today.

e The unit connects historical injustices to modern civic learning by emphasizing human rights, public
policy, and the role of ordinary citizens.

Recommended Resources

e United States Holocaust Memorial Museum (USHMM) | Fundamentals of Teaching the Holocaust
e USHMM | Timeline of Events
e Echoes & Reflections | Pedagogical Principles for Effective Holocaust Instruction

e Facing History and Ourselves | Prepare to Teach



https://www.ushmm.org/teach/fundamentals
https://encyclopedia.ushmm.org/content/en/timeline/holocaust
https://echoesandreflections.org/pedagogical-principles/
https://www.facinghistory.org/prepare-teach

Framing, Language and Terminology

How we frame Holocaust education—through our language, emphasis, and guiding questions—directly shapes
students’ understanding of antisemitism, identity, and genocide. Many students (and educators) bring limited or
oversimplified knowledge of the Holocaust and may not fully grasp the diversity of Jewish life or the mechanisms
by which hate becomes systemic. This unit is an opportunity to replace flawed narratives with historically

grounded, humanizing, and nuanced understandings.

Language
Instead of

The Jews

Consider

Jewish people or Jewish
communities

Because

Avoids generalizations and centers humanity
and diversity

Jewish religion

Jewish identity or Jewish people

Jewish identity can be religious, cultural,
ethnic, or secular

Concentration camps
(as a catch-all)

Be specific: labor camps, death
camps, transit camps

Clarifies function and intention of different
Nazi camp systems

Final Solution
(without context)

Nazi plan to murder the Jews of
Europe

Avoids euphemisms; reinforces genocidal
intent

Others were
persecuted too (to
minimize Jewish
targeting)

Other groups were targeted for
persecution, but only Jewish people
were targeted for complete
annihilation

Provides a clear distinction between groups
who were persecuted vs the only group who
were specifically targeted for complete
annihilation

Common Misconceptions to Disrupt

Misconception

Reframing Guidance

All Jewish people are the same

Emphasize that Jewish identity includes a wide range of cultural,

ethnic, and religious experiences across time and geography.




Antisemitism began with Hitler

Provide historical examples of antisemitism in Europe before the 20th
century, including laws, myths, and discrimination.

Jewish people went to the camps
without resistance

Highlight examples of spiritual, cultural, and armed resistance;
resistance was shaped by context, resources, and risk.

Only Jewish people were targeted

Clarify that while other groups were also persecuted, only Jews were
targeted for complete annihilation.

Genocide happens suddenly

Help students trace the incremental stages of progression in
propaganda, laws, and institutional actions that built towards mass
violence over time.

Other countries didn’t know until it
was too late

Primary sources consistently demonstrate that governments, leaders,
and many ordinary citizens (through newspaper coverage) were aware
of the persecution of Jewish people in Nazi Germany and Nazi-
controlled Europe.




Supporting Question 1: What is the Holocaust and what role did
antisemitism play?

Historical and Cultural Context

eJewish communities thrived across Europe for centuries, contributing to culture, science, and civic life.

* Antisemitism was not new in the 20th century; it drew on long-standing stereotypes, myths, and
discriminatory practices.

*The Holocaust was the systematic, state-sponsored persecution and murder of six million Jews by Nazi
Germany and its collaborators.

e Emphasize that Jewish identity is diverse: religious, cultural, ethnic, and
Key secular.

Concepts * Clarify that Jews were targeted not for anything they did, but because of
for antisemitic ideology.

Educators * Help students connect antisemitism to broader patterns of prejudice and
stereotyping.

Recommended Resources

e Step-by-step lesson plans within the IDM are specifically curated, adapted, and condensed by Echoes &

Reflections | Days 1 —2


http://www.echoesandreflections.org/
http://www.echoesandreflections.org/

Supporting Question 2: How did the Nazi party gain power and influence in
Germany in the 1930s and how did that impact the lives of Europe’s Jews?

Historical and Cultural Context

eGermany’s fragile democracy after World War | created openings for extremist movements.
*Economic hardship, political instability, and resentment over the Treaty of Versailles fueled Nazi propaganda.
*The Nazi Party exploited antisemitism, portraying Jews as scapegoats for Germany’s problems.

*The November Pogrom (Kristallnacht) marked a turning point, escalating violence and destruction of Jewish cultural
institutions.

e Highlight how propaganda and ideology can erode democratic values.

* Show how ordinary citizens’ fears and frustrations were manipulated to
support authoritarianism.

* Connect the stripping of rights in Nazi Germany to broader lessons about civic
responsibility.

Key
Concepts

for
Educators

Recommended Resources

e Step-by-step lesson plans within the IDM are specifically curated, adapted, and condensed by Echoes &
Reflections | Days 3 - 5


http://www.echoesandreflections.org/
http://www.echoesandreflections.org/

Supporting Question 3: How did laws, propaganda, and policies gradually
change life for Jews in Nazi Germany?

Historical and Cultural Context

e The From 1933 onward, hundreds of laws excluded Jews from public life, professions, and
education.

* Propaganda reinforced stereotypes and normalized discrimination.
* Ghettos, camps, and segregation policies were incremental steps that normalized mass violence.

e Stress the incremental nature of persecution — rights were stripped step-by-
step.

* Encourage students to connect Nazi laws to other discriminatory systems (e.g.,
Jim Crow, apartheid).

* Help students recognize how silence and indifference enabled persecution.

Recommended Resources

e Step-by-step lesson plans within the IDM are specifically curated, adapted, and condensed by Humanus
Network utilizing resources from Echoes & Reflections, United States Holocaust Memorial Museum
USHMM, and Humanus Network | Days 6 — 8

Key
Concepts

for
Educators



http://www.echoesandreflections.org/
https://www.ushmm.org/
https://www.humanusnetwork.com/

Supporting Question 4: What forms did resistance take during the
Holocaust and what challenges did survivors face once liberated?

Historical and Cultural Context

o After Resistance took many forms: armed uprisings, spiritual and cultural preservation, acts of
solidarity.
* Liberation brought both relief and profound challenges: displacement, trauma, rebuilding lives.

Key
Concepts

e Resistance was shaped by context, resources, and risk.

* Survivors faced ongoing struggles with loss, identity, and rebuilding

for "
communities.

Educators

Recommended Resources

e Step-by-step lesson plans within the IDM are specifically curated, adapted, and condensed by Echoes &
Reflections | Days 9 -10.


http://www.echoesandreflections.org/
http://www.echoesandreflections.org/
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